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Textbook evaluation is a complex activity (Tomlinson,
2003; Chambers, 1997). This is because teachers must
consider a wide variety of factors, such as the teacher,
the learners, the textbook, the context, the purpose, etc.
A further layer of complexity comes when teachers are not
included in the evaluation and selection process. As a result, teachers could become frustrated with this situation.
This is likely when teachers feel their opinion does not
matter in a fundamental issue that directly affects them.
Therefore, it is advisable to involve all members of the
teaching team in the textbook evaluation and selection
process.
The purpose of this article is to describe the collaborative
development and testing of a pre-use, textbook evaluation
instrument. The evaluation is leveraged to promote consensus building in order to facilitate an accept or reject
decision about the textbook. For this project, our course
instructor gave a group of four, MA/TEFL students the
following open-ended guidance: “Individually develop
your own practical, user-friendly, evaluation instrument,
using the Tomlinson (2003) and Rubdy (2003) articles as
a resource. Afterwards, meet as a group and consolidate
your efforts into a single instrument.”

Instrument Development
Firstly, the development of our evaluation instrument was
a collaborative process. To begin, each member of our
team independently designed an assessment instrument.
This included the pragmatic and pedagogic concerns each
member of the group believed the textbook should address, based upon our training and experience as teachers.
Next, we met to consolidate our efforts into one final
instrument. At this meeting, rather than select the best
model of the four, we decided to respect the knowledge

and experience of each group member by clustering all of
our questions into five major categories. These categories
were
• the curriculum,
• topics,
• activities,
• layout, and
• cost.
Under these categories, we placed subcategories. We
added a cluster of questions for each subcategory to facilitate a holistic, subjective, qualitative evaluation. To
make the instrument more robust, we used a 5-point
Likert scale to provide a quantitative reference.
Here it is important to note that our instrument is not
norm-referenced. We also did no training to increase the
rater reliability. Had we done this, it is likely our evaluations would not have had the large gaps between the
evaluation scores that we did. Having said that, we deliberately set out to develop an instrument that would be capable of actively involving teachers in the evaluation and
textbook selection process. Ultimately, our willingness to
reach a consensus and support the textbook selected by
the group was positively affected.
Furthermore, we believe our instrument has value. First,
it reflects our collective experience as educators. On a
team of teachers, we feel this is no small matter. It means
decisions of the group will likely meet less resistance and
a higher degree of cooperation, since the instrument represents the teaching team collectively. Second, by clustering our questions in qualitative groupings for holistic
assessment, we have the added benefit that a potentially
time-consuming task (answering over a 100 questions),
now requires only 15 – 20 minutes. This makes the best
possible use of the limited time teachers have available.
A further benefit is consensus-building, which is a Chilean
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cultural characteristic. This is leveraged to have the support of the group for the final decision. It is important
because the perfect textbook does not exist. According
to Tomlinson and Rubdy (2003), modifying and supplementing a coursebook is to be expected. The support of
the group, therefore, is crucial to successful implementation and use of this textbook.
Overall, the instrument we developed (see Figure 1) is
similar to Rubdy’s dynamic cluster approach (2003, p.
46). Rubdy puts the learner, the teacher, and the materials at the center of textbook evaluation. Rubdy’s model
allows evaluators to use their subjective judgment as
they consider questions holistically on multiple evaluation aspects rather than in isolation.
Our group expanded Rubdy’s model further by creating two specific categories of our own: curriculum and
cost. The curriculum is important because public school
textbooks must follow the national curriculum set by the
Chilean Ministry of Education (Mineduc). Likewise, cost
is important because Mineduc does not have unlimited
financial resources. Due to their importance, we added
these two categories to our evaluation instrument.

Instrument Testing
The book we chose to evaluate was the Chilean 6th grade
English coursebook, Get ready with English 6! (2021).
Our evaluation is important because recent studies in
Chile (Guernica consultores, 2016; Estudios y consultoría Focus, 2017; EDECSA, 2017) have found that many
teachers have an unfavorable opinion of the English textbooks provided by Mineduc. Therefore, there is a need
for this kind of teacher-designed, coursebook evaluation.
With our instrument now in place, we could proceed to
the actual evaluation of the coursebook. Each member of
the group followed the same procedure outlined by Tomlinson (2003, p. 23) to test our evaluation instrument.
Each member of the group evaluated the coursebook in
isolation, with no input, knowledge, or guidance from
any of the other members. That said, collectively our
group has accumulated over 50 years of experience.
This is an asset for us, because we bring a wide range of
teaching and learning experiences to this task. For example, one member of the group currently works in the
private sector, with a binational organization. Previously,
this member was with the English Opens Doors Program, a joint effort by the United Nations and Mineduc
to promote the teaching and learning of English in Chile.
Another works in the tertiary system, teaching English
to future lawyers at one of the leading universities in the
country. Another teacher is employed in the private sector, working with elementary students at the target level
for this evaluation, sixth grade. Finally, one member of
the group has over twenty years of experience working in
both the public and private system, from tertiary level to

elementary level, even serving one term as the President
of TESOL Chile in 2010.
As might be expected, given the wide range of experience within the group, our individual results were not
convergent. One member tallied 70 points out of a possible total of 85. Another teacher tallied 60 points and a
third teacher tallied only 42 points. We had the foresight,
however, to hold one teacher’s evaluation in reserve to
facilitate an odd number of evaluators to ensure there
would be no deadlocked final decision (2 votes for vs 2
votes against). In an actual English department with an
even number of teachers, a tie-breaking mechanism of
some sort should be devised.
However, we felt that three evaluators were sufficient
to establish a pattern. If this did not occur, the fourth
evaluator’s assessment could as a minimum be used to
establish the average score of the group as a whole. At
best, this fourth score might closely mirror one of the
other three evaluators. While seemingly inconsequential, it could aid in group consensus-building by adding
another perspective for consideration.

Scoring
The evaluation of the teacher who teaches future lawyers
at the university level was not among the evaluations
mentioned already. The average score the three evaluators arrived at was 57 points. We believe another group
of evaluators will likely have a different average score
than we did. This was also the sentiment expressed by
Tomlinson (2003, p. 23).
Nonetheless, we had a significant difference (28 points)
between the highest and lowest scores. We therefore
asked our classmate who had not originally evaluated
the textbook to do so now, without being told any of the
original scores. The result was 70 points. Both teachers
(who scored 70 points) stated that it was very important
for them that the book covered all of the learning objectives stated in
the curriculum.
The teacher
scoring the
coursebook at
the lowest level
stated that the
teacher’s guidebook used the
PPP paradigm
to teach grammar throughout the book.
This behavioristic approach,
based on the
belief that

Rubdy puts the learner,
the teacher, and the
materials at the center
of textbook evaluation.
Rubdy’s model allows
evaluators to use their
subjective judgement as
they consider questions
holistically on multiple
evaluation
aspects
rather than in isolation.
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learning happens in a linear fashion, has been widely
discredited in ELT over the past 20 years. Moreover,
it is teacher-centered in the presentation and practice
phase. In the production phase, it prescribes that the
grammar presented and practiced now be produced.
This is not how real-world communication works. Overall, it is inconsistent with the communicative methodology the national curriculum calls for.
The more moderate teacher (who tallied 60 points)
mentioned neither of these points. It was felt that the
book had much to recommend itself to teachers. The
major observation against the book, however, was that
it often failed to account for students’ prior knowledge.
This teacher identified many instances where activities
began by pre-teaching vocabulary, but did not account

for what students already knew about the topic.
We highlight our differences here for a reason. Our aim
with this instrument is not to condemn the book. On the
contrary, our goal is to facilitate a group consensus. The
team’s ultimate decision, to accept or reject, will have
a solid pragmatic and pedagogic foundation underpinning it. If a team feels that the book, despite its known
shortcomings, will benefit their students’ learning, they
will accept it for implementation. If, on the other hand,
the book will not benefit their students’ learning, the
team will reject it, even if it has known strengths. This
group consensus, we believe, is critical to the successful
implementation and use of the textbook. For the record,
had we been members of the same English department,
our group would have accepted this book for implementation. This is because issues
that caused us concern (students’
prior knowledge not addressed,
PPP grammar presentations) are
remediable with a minimum of
effort by the teacher.

Conclusion
In conclusion, we recommend
this evaluation instrument
without reservation for teachers
working in contexts similar to our
Chilean context. This is because
the aim of the instrument is to
facilitate a consensus between the
members of the teaching team.
As a final reflection, we would
like to share three reasons for our
recommendation. One, evaluating
your coursebook is good professional development (Tomlinson,
2003). Two, it acquaints you with
the strengths and weaknesses of
your coursebook. Three, it puts
you in a position to recommend
a coursebook to your school
leadership team that will better
serve your students’ needs. These
potential benefits are well worth
the time you invest in evaluating
your coursebook.

Figure 1:Textbook Evaluation Instrument.
Click to expand the image.
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We're so excited to announce the 33rd
annual Spokane Regional ESL
Conference happening on Saturday,

February 26, 2022! Just like in 2021, it
will be online via Zoom and SCHED, the
popular event scheduling system. This
conference has been a great place for teachers to get
inspired, meet lifelong friends, ﬁnd new opportunities, get
OSPI clock hours, and fall in love with their craft all over
again–our goal is to continue this magic in 2022! Please
join us.
This year we are expanding our grant
program to include more grants of higher
amounts. Check out the details at this
QR code.

spokaneesl.com
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