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I am very interested in learning many things about the
effectiveness of corrective feedback and it made me decide to
choose the topic. Personally, I acquired my English grammar
through the second language program. However, at times I
could not understand my teacher’s comments while at other
times the feedback provided enabled me to understand some
various grammatical concepts.
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My experience as MTESOL student made me have an interest
in the effectiveness of feedback to a L2 class. As an ESL student
beginner, I was only exposed to a few methods of corrective
feedback. However, my progress in the field has exposed me to
other forms of corrective feedback. Due to the current exposure,
I have known more about the effectiveness of corrective
feedback for the acquisition of L2.

Literature Review

According to Gitsaki (2011), feedback is the response given by
a teacher following an error made by the student. The study
by Gitsaki (2011), examines the effectiveness of feedback on L2
learners. Gitsaki conducted an observation study on L2
beginners and intermediate students. The class was marked as
A and B with each comprising 14 L2 learners organized by two
English native teachers (Gitsaki, 2011). In order to determine
the perception of the teachers on the effectiveness of the
corrective feedback, the authors conducted a teacher interview
on completion of each class.
On the other hand, Yamamoto (2005), carries out a detailed
review on different experiential studies with the aim of
evaluating the factors necessary for effective feedback.
Yamamoto (2005), provides essential insight on the challenges
affecting the application of various feedback methods.
Similarly, Ellis (2012), examines the differences surrounding
corrective feedback and its effectiveness to L2 students.
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Types of Feedback

Corrective feedback is common in the education field,
particularly in second language programs. According to Gitsaki
(2011), pedagogical practice assumes that corrective feedback is
necessary for learners’ progress in the uptake of second
languages. Additionally, Yamamoto (2005), says that the age of
the learners determines the type of corrective feedback used by
the teacher.
According to the Gitsaki (2011), explicit corrective feedback
methods are the best for beginners while the implicit corrective
feedback is good for advanced learners. Some of the explicit
corrective feedback methods include: recasting, metalinguistic
clues, and clarification requests, (Zhang, 2016). On the other
hand, implicit corrective methods are comprised of written
communication to the student’s work. Implicit and explicit
corrective feedback have varying effectiveness on the L2
learners.

Effectiveness of Corrective Feedback

The effectiveness of corrective feedback on students uptake of
information depends on various factors that impact on different
types of learners.
Explicit methods of corrective feedback are useful for L2
beginners. One of the most efficient exact methods is the
recasting method. Recasting method entails multiple
engagements of the teacher and the student, (Kawaguchi & Ma,
2012). The teacher makes a direct correction to the student’s
spoken language while the student repeats after the teacher.
The method is effective in students with a low understanding of
the second language, (Profozic, 2013). The most effective
explicit method in an intermediate or advanced student is
through metalinguistic clues, (Yamamoto, 2005).
Metalinguistic clues enable students to identify challenges in
their output; thus, the teacher poses questions or provides
information that connected to the student’s utterance.
Implicit methods are mostly appropriate to advanced students.
Written communication effectively corrects grammatical errors
and leads to the achievement of written language skill. Gitsaki
(2011), estimates the effectiveness of corrective feedback based
on the errors they intend to correct. Overall, recast methods are
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most effective in correcting pronunciation errors while
metalinguistic clues effectively eliminate phonetic errors. On
the other hand, implicit corrective feedback leads to grammar
corrective, (Kawaguchi & Ma, 2012). However, the debate on
the most effective corrective way is a controversial one owing to
different factors influencing the application of corrective
feedback.

Factors Influencing Effectiveness of Corrective
Feedback

The effectiveness of corrective feedback depends on various
factors that touch on both the learner and the teachers.
According to Ellis (2012), teachers are faced with numerous
challenges when choosing corrective feedback methods. The
study thus classifies L2 teachers in two broad categories:
voluminous correctors and the sparse correctors, (Ellis, 2012).
The voluminous correctors offer numerous corrections to the
student, thus providing an actual impression of the
improvements that the students need to make. Voluminous
corrections risk demotivating students, (Wang and Yang, 2012).
Demotivation occurs when students think that the errors they
have made mean that they are a failure, (Zhang, 2016).
Students may also believe that their failure is due to the fact
that the teacher supports some people and thus develop a
negative image towards the teacher and ESL in general.
On the other hand, sparse corrections imply omission of some
errors. Sparse correction enables the student to concentrate on
few mistakes. However, the omission of some errors may lead
the students to believe that they are perfect in the omitted areas,
(Kawaguchi & Ma, 2012). The false image of perfection prevents
future uptake of the language.
Ellis (2012), argues that utilization of the recasting method in
older learners is inappropriate, this is because it’s difficult to
eliminate the first language rise from old learners. The findings
by Ellis (2012), concur to those of Gitsaki and Althobaiti (2011),
who found that recasting methods among intermediate learners
led to unnecessary interruptions when applied to correct
phonetics errors.
Additionally, students’ motivation greatly impact on the
effectiveness of corrective feedback. Demotivated students tend
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to view corrections as personal attacks and thus quickly lose
interest in the language, (Wang & Yang, 2012). Another factor is
the level of proficiency. The effectiveness of the corrective way
greatly depends on the level of knowledge in the language.
Students with high level in the language find explicit methods
boring and time wasting, (Wang and Yang, 2012). Implicit
methods such as written communication are most effective on
this type of students, while explicit methods are most
appropriate to the beginners.

Application to the Classroom

A classroom setup involves teachers and students. For effective
learning to take place, the teacher should explore alternative
methods of providing feedback that will increase the learners’
uptake of the second language and facilitate to faster learning
of the spoken English, (Ellis, 2012).

Ways and Examples

Teachers should provide written comments on the students’
worksheet. The teachers’ comments should be on the first pages
of the worksheet. This is in order to enhance visibility and thus
make the students see the corrections they need to make.
Students, on the other part need to ask clarification of the
concepts that they do not understand. Additionally, the teachers
will ensure that recast method is more effective.
The sole responsibility of the student in the class is involved. In
my experience, involvement entails requesting for clarification,
availing oneself after the instruction questions and carrying out
an extra exercise in order to gain more knowledge on the
grammar concepts.

Conclusion

Corrective feedback is a widespread practice in the ESL
program; the corrective feedback enables students to identify
the differences between their inputs and outputs. Corrective
feedback serves as a way of informing and guiding the students
on how to avoid grammatical errors. It thus contributes to the
uptake of the second language. However, the effectiveness of
corrective feedback in the acquisition of L2 grammar depends
on various factors such as; age, motivation of the student and
the amount of correction offered by the teachers. The research
emphasizes the need for teacher evaluation to determine the
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most appropriate method. At the same time it encourages an
increase in student participation during the class to promote
progress in the acquisition of L2 grammar.
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